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Chapter 1

Christianity and Anthropology
Making Tension Creative

Summary: Students will discuss ways that cultural an-
thropology and Christianity fit and don’t fit together. 
They will generate examples of how Christians can 
turn points of tensions into assets.

Topic: The relationship between cultural anthropology 
and Christianity. This learning activity links to chapter 
objective 3: “Explain how Christians have contributed 
to the discipline of anthropology as well as how anthro-
pology can contribute to specifically Christian work 
such as missions.”

Learning outcomes: Students will
 1. articulate points of commonality and points 

of tension between Christianity and cultural 
anthropology.

 2. consider ways that Christians can creatively en-
gage cultural anthropology.

Time: 15–25 minutes

Supplies: none

Instructions:
 1. Introduction.

This learning activity is called “Making Tension 
Creative.” We will explore the relationship be-
tween cultural anthropology and the Christian 
faith, considering ways in which the two are har-
monious and ways in which they conflict or seem 
to conflict. After we articulate points of  com-
monality and points of  tension between cultural 
anthropology and Christianity, my hope is that 
each of  you will consider ways that Christians can 
creatively engage the discipline of  anthropology.

 2. Free association activity. The instructor leads this 
activity with the class as a whole.
Free association is an activity in which a person 
freely associates words and phrases with an image 
or word that is provided. I am going to write a 
word on the board. When you see the word, call 
out all the words and phrases that come to mind. 
Don’t edit or critique or comment. The purpose is 
to brainstorm and generate as long a list as pos-
sible. We’ll brainstorm for thirty seconds.

  Write “ANTHROPOLOGY” on the board and 
then write all the words and phrases students call 
out. After thirty seconds, say “Thank you,” and 
stop.
Now, do the same for this word.

  Write “CHRISTIANITY” on the board and then 
write all the words and phrases students call out. 
After thirty seconds, say “Thank you,” and stop.

 3. Small group discussion.
  Arrange students in small groups.

Let’s consider the results of  our free association 
by discussing the following questions with your 
groups. When you’re finished, I’ll ask for feedback 
from each group if  there’s enough time, or from 
just a few groups if  we’re running out of  time.
 The first question is, What are your impressions 
of  how Christianity and anthropology fit, or don’t 
fit, together?
 Second, choose one point of  tension between 
Christianity and anthropology. Generate a way in 
which Christians could make this tension crea-
tive—that is, turn a potential problem into an 
asset. Perhaps the tension could lead to greater 
self-awareness, improved service, new collabo-
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ration, new interpersonal relationships, or new 
insight and learning.

 4. Class discussion.
  As time allows, ask for feedback from groups. In 

particular, ask for answers to discussion question 
2. The instructor may wish to add stories from his 
or her fieldwork or experience that illustrate inter-
sections between Christianity and anthropology.

 5. Conclusion.
Thank you for considering ways in which Chris-
tianity and anthropology may work well together, 
or may be in tension with each other. One impor-

tant part of  studying cultural anthropology in 
Christian perspective is to look for opportunities 
to use cultural anthropology creatively in Chris-
tian service and education.

Alternate formats:
* Assign this activity as homework to be completed 
individually. Students hand in a written response to 
the discussion questions.

* Connect this activity to a lecture by offering an 
example of a time when the instructor creatively en-
gaged a tension between Christian faith and cultural 
anthropology.
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Christianity and Anthropology
Making Tension Creative

Learning outcomes: Students will
 1. articulate points of commonality and points 

of tension between Christianity and cultural 
anthropology.

 2. consider ways that Christians can creatively en-
gage cultural anthropology.

Discussion questions:
 1. What are your impressions of how Christianity 

and anthropology fit, or don’t fit, together?

 2. Choose one point of tension between Christianity 
and anthropology. Generate a way in which Chris-
tians could make this tension creative—that is, 
turn a potential problem into an asset. Perhaps the 
tension could lead to greater self-awareness, im-
proved service, new collaboration, new interper-
sonal relationships, or new insight and learning.
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Chapter 1

Ethnographic Fieldwork on Campus

Summary: Students will practice ethnographic meth-
ods by leaving the classroom and doing participant 
observation on campus.

Topic: Ethnographic methods. This learning activity 
links to chapter objective 2: “Articulate the methods 
and concepts that distinguish cultural anthropology 
from related disciplines such as sociology.”

Learning outcomes: Students will
 1. define ethnographic methods.
 2. practice ethnographic methods.
 3. appreciate how ethnographic fieldwork contrib-

utes to the anthropological perspective.

Time: 15–30 minutes

Supplies: none

Instructions:
 1. Introduction.

Ethnography refers to both the activity and the 
product of  cultural anthropology. The richest form 
of  fieldwork is long-term. An anthropologist may 
spend several years in the field, immersing him- or 
herself  in another culture. This activity is designed 
for you to experience ethnographic fieldwork in 
miniature, spending just a few minutes doing par-
ticipant observation outside our classroom. When 
you’re finished, I hope you will appreciate what 
ethnographic fieldwork is and how it contributes 
to the anthropological perspective.

 2. Fieldwork.
In groups of  two or individually, students will 
leave the classroom and go somewhere nearby to 
do participant observation. Give them a time at 
which they should return. Ten or fifteen minutes 
is sufficient.
 Go somewhere on campus and practice par-
ticipant observation. Your research question is, 
“What is [Our College] like?” Remember, you 
are trying to gain a rich, holistic understanding 
of  how people live. Depending on where you go, 

you may position yourself  in various ways on the 
continuum from full participation to detached 
observation. You should return with a few ob-
servations or questions about what your college 
is like, and a few observation or questions about 
ethnographic fieldwork.

 3. Reflection.
  Discuss these questions either in small groups, or 

as an entire class.
First, what was it like to do participant observa-
tion? What seems fun, easy, or enjoyable about it? 
What seems difficult, strange, or awkward about 
it?
 Second, if  you were going to spend a year doing 
participant observation at [Our College], what 
kinds of  methods would you use to investigate its 
culture? (Consider the methods listed in chapter 
1, such as ethnographic interviews, focus groups, 
maps, life histories, and surveys).
 Third, how does ethnographic fieldwork help 
shape the anthropological perspective? The an-
thropological perspective is a holistic way of  
viewing the world that highlights both human 
commonalities and diversities. Long-term field-
work should help the anthropologist understand 
this complexity because it involves spending 
enough time with a group of  people to not only 
observe what they do, but come to an understand-
ing of  why they do it.

Alternate formats:
* Assign this activity as homework to be completed 
individually. Designate a period of time (20–40 minutes) 
for fieldwork. Students hand in a written response to 
the discussion questions.

* Connect this activity to a lecture by discussing the 
instructor’s fieldwork.

* Connect this activity to an assigned reading in ethnog-
raphy by comparing student fieldwork to the author’s 
fieldwork.
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Ethnographic Fieldwork on Campus

Learning outcomes: Students will
 1. define ethnographic methods.
 2. practice ethnographic methods.
 3. appreciate how ethnographic fieldwork contrib-

utes to the anthropological perspective.

Activity:
Go somewhere on campus and practice participant 
observation. Your research question is, “What is [Our 
College] like?” Remember, you are trying to gain a 
rich, holistic understanding of how people live. De-
pending on where you go, you may position yourself in 
various ways on the continuum from full participation 
to detached observation. You should return with a few 
observations or questions about what your college is 
like, and a few observation or questions about ethno-
graphic fieldwork.

Questions for discussion and reflection:
 1. What was it like to do participant observation? 

What seems fun, easy, or enjoyable about it? What 
seems difficult, strange, or awkward about it?

 2. If you were going to spend a year doing partici-
pant observation at [Our College], what kinds of 
methods would you use to investigate its culture? 
(Consider the methods listed in chapter 1, such 
as ethnographic interviews, focus groups, maps, 
life histories, and surveys).

 3. How does ethnographic fieldwork help shape the 
anthropological perspective? The anthropologi-
cal perspective is a holistic way of viewing the 
world that highlights both human commonalities 
and diversities. Long-term fieldwork should help 
the anthropologist understand this complexity 
because it involves spending enough time with a 
group of people to not only observe what they do, 
but come to an understanding of why they do it.
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Chapter 2

Connection and Uniqueness

Summary: Students will introduce themselves in a way 
that illustrates the culture concept.

Topic: Defining culture. This learning activity links to 
chapter objective 2: “Define culture and describe its 
development in the field of anthropology.”

Learning outcomes: Students will
 1. define culture.
 2. appreciate the shared dimension of culture: cul-

ture is shared among a group of people, but there 
is still individual variation within the group.

Time: 10–20 minutes, depending on class size

Supplies: none

Instructions:
 1. Introduction.

This activity is called “Connection and Unique-
ness.” It is a way of  introducing yourselves to 
each other that will highlight the definition of  the 
culture concept. Remember, culture is the total 
way of  life of  a group of  people that is learned, 
adaptive, shared, and integrated.

  Project student page on a screen.
Clyde Kluckhohn was an American anthropolo-
gist (1905–1960) best known for his ethnographic 
work among the Navajo and his contributions to 
anthropological theory. He’s also known for this 
quote that describes the culture concept: “Every 
person is, in some respects, like all other people, 

like some other people, like no other person.” 
Anthropologists study human commonalities—
how we are like all other people—but the culture 
concept focuses on the next two elements. Cul-
ture is shared; it is about how each person is like 
some other people. But culture is never totally or 
perfectly shared; even when people share cultural 
practices and understandings, each person is in 
some ways unique.

 2. Activity.
For this activity, we will all stand in a circle. First, 
we’ll go around the circle and each person will say 
their name and something about themselves that 
is true of  others as well.
 Then we’ll go around the circle again, and each 
person will say their name and something about 
themselves that may be unique. Try to think of  
something that you won’t have in common with 
anyone else.

 3. Conclusion.
Thank you! Please return to your seats. I hope this 
activity highlighted the culture concept—that by 
virtue of  culture, we share some things in common 
while we still retain individual uniqueness. As we 
study other cultures, it’s important to resist the 
temptation to overgeneralize and to remember 
that while culture is shared among people, indi-
viduals are still unique.

Alternate formats:
none
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Connection and Uniqueness

Learning outcomes: Students will
 1. define culture.
 2. appreciate the shared dimension of culture: cul-

ture is shared among a group of people, but there 
is still individual variation within the group.

Every person is, in some respects,
Like all other people,
Like some other people,
Like no other person.

—Clyde Kluckhohn

Activity:
 1. Stand in a circle. Students will introduce yourself 

in turn.

 2. If you are the speaker, say your name and some-
thing you might have in common with others. For 
example: “I’m Sarah and I’m the youngest child in 
my family.” If you share the trait with the speaker, 
take a step forward, look around and see who you 
connect with, then step back to the circle. Move 
on to the next person.

 3. Go around the circle a second time, giving each 
person an opportunity to say his or her name 
again, along with something that might be unique. 
For example: “I’m Jim, and I once climbed Mount 
Everest.” If you share the trait with the speaker, 
take a step forward. If no one steps forward, then 
this trait is a way in which the speaker is unique.
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Chapter 2

Embarrassing Incidents

Summary: Through discussion in small groups, stu-
dents will relate the culture concept to their lives.

Topic: Defining culture. This learning activity links to 
chapter objective 2: “Define culture and describe its 
development in the field of anthropology.”

Learning outcomes: Students will
 1. define culture.
 2. connect the culture concept to their personal 

experience.

Time: 10–20 minutes

Supplies: none

Instructions:
 1. Introduction.

This activity is designed to reinforce your under-
standing of  the culture concept and to connect 
the culture concept with your personal experience. 
Culture is often invisible, but it becomes visible 
when cultural norms are broken. Often embar-
rassing incidents are embarrassing because they 
violate cultural norms. For example, consider a 
time when you should have known to do some-
thing, but you didn’t know, or a time when you 
knew what the cultural expectation was, but failed 
to meet it.

 2. Assignment of small group work.
Work in groups of  three, if  possible. Two people 
will share, and all participants will analyze the 
shared experiences. Follow the questions on the 
screen [or in the handout].
 Describe an embarrassing incident, ideally one 
in which you were the person embarrassed. After 
you tell the story, analyze the cultural dimensions 
of  personal embarrassment.
 First, tell what cultural norm was violated. For 
example: “The cultural norm is that people should 
be in control of  their bodies. When I slipped and 
fell, it was embarrassing because I didn’t have 
control of  my body.”

 Next, use the four characteristics of  culture 
(culture is learned, adaptive, shared, and inte-
grated) to analyze the embarrassing incident:
 Was your incident embarrassing because you 
hadn’t learned the cultural norms?
 Was your incident embarrassing because your 
behavior would have been adaptive in another 
context but wasn’t in this one?
 Was your incident embarrassing because your 
sense of  the situation wasn’t shared by others?
 Are there ways in which your embarrassing 
incident linked to other dimensions of  culture? 
Did your incident, which happened in one realm 
of  life, influence your experience or reputation in 
other realms?

 3. Class discussion.
After you discuss these questions for two embar-
rassing incidents, choose one of  the incidents that 
you can share with the entire class.

  Invite as many groups to share as time allows. 
Ask for an example of an embarrassing incident 
that fits with each category: culture as learned, 
adaptive, shared, and integrated.

 4. Conclusion.
Thank you for sharing and analyzing your embar-
rassing incidents. Embarrassment is an important 
experience because it makes culture visible—it 
exposes the norms and understandings that we 
often take for granted.

Alternate formats:
* Assign this activity as homework to be completed 
individually. Students hand in a written response to 
the discussion questions.

* Alter this activity as homework, requiring students 
to conduct interviews about embarrassing incidents.

* Connect this activity to a lecture about the culture 
concept by analyzing an embarrassing incident expe-
rienced by the instructor.



Brian M. Howell and Jenell Williams Paris, Introducing Cultural Anthropology. Published by Baker 
 Academic, a division of Baker Publishing Group. Copyright © 2011. Used by Permission.

11

-student page-

Embarrassing Incidents

Learning outcomes: Students will
 1. define culture.
 2. connect the culture concept to their personal 

experience.

Activity:
Describe an embarrassing incident, ideally one in which 
you were the person embarrassed. After you tell the 
story, analyze the cultural dimensions of personal 
embarrassment.

Questions for discussion:
 1. What cultural norm was violated? For example: 

“The cultural norm is that people should be in 
control of their bodies. When I slipped and fell, 
it was embarrassing because I didn’t have control 
of my body.”

 2. Use the four characteristics of culture (culture 
is learned, adaptive, shared, and integrated) to 
analyze the embarrassing incident:

Was your incident embarrassing because you 
hadn’t learned the cultural norms?

Was your incident embarrassing because your be-
havior would have been adaptive in another 
context but wasn’t in this one?

Was your incident embarrassing because your 
sense of the situation wasn’t shared by others?

Are there ways in which your embarrassing inci-
dent linked to other dimensions of culture? Did 
your incident, which happened in one realm of 
life, influence your experience or reputation in 
other realms?

Feedback:
After you discuss these questions for two embarrassing 
incidents with your group, choose one of the incidents 
that you can share with the entire class.
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Chapter 2

Ethnocentrisms

Summary: Through small group discussion, students 
will clarify their understanding of cultural relativism 
and ethnocentrism.

Topic: Cultural relativism and ethnocentrism. This 
learning activity links to chapter objective 2: “Distin-
guish between the three major types of ethnocentrism.”

Learning outcomes: Students will
 1. define cultural relativism, ethnocentrism, 

xenophobia, cultural superiority, and tacit 
ethnocentrism.

 2. appreciate the process of moving from ethnocen-
trism to cultural relativism.

 3. perceive ethnocentrism and cultural relativism in 
their lives.

Time: 15 minutes

Supplies: none

Instructions:
 1. Introduction.

This activity is about ethnocentrism. It is designed 
for you to clarify your understanding of  several 
concepts from the chapter: cultural relativism, 
ethnocentrism, xenophobia, cultural superiority, 
and tacit ethnocentrism. By telling stories from 
your lives, I hope you will appreciate the process 
of  moving from ethnocentrism to cultural relativ-
ism and become more able to identify ethnocen-
trism in your life.

 2. Small group discussion.
  Arrange students in groups of four to eight. 

Groups should be large enough so that students 
have freedom to choose whether or not to share.
Allow two or three people to share their experi-
ences. Everyone should contribute to the analysis, 
whether by asking questions of  the speaker or of-
fering an opinion. When your groups are finished, 
you should choose one story that you can share 
with the entire class.
 First, think about another culture you have vis-
ited, lived in, or studied in-depth. For this activity, 

you need an example of  a cultural difference that 
you first interpreted in an ethnocentric way, and 
then learned to view with cultural relativism.
 Which type of  ethnocentrism best describes 
your misunderstanding while you were interpret-
ing the difference in an ethnocentric way (xeno-
phobia, cultural superiority, tacit ethnocentrism)?
 What is the new understanding you came to?
 How does cultural relativism help correct 
ethnocentrism? Remember, cultural relativism 
is about context—viewing the belief  or practice 
from an insider’s perspective and seeing it holisti-
cally, as linked to other parts of  the culture.

 3. Class feedback and discussion.
  Ask for feedback from groups as time permits. 

Encourage students to make connections to con-
cepts from the chapter.

 4. Conclusion.
Thank you for sharing your stories and opening 
up parts of  your lives for anthropological analysis. 
It’s risky to talk about one’s own ethnocentrism, 
but remember, ethnocentrism is inevitable. An-
thropology encourages us to become increasingly 
aware of  our ethnocentrisms and to move toward 
cultural relativism.

Alternate formats:
* Assign this activity as homework to be completed 
individually. Students hand in a written response to 
the discussion questions.

* Alter this activity as homework, requiring students to 
conduct interviews with others about ethnocentrism.

* Connect this activity to a lecture about the culture 
concept by recounting a shift from ethnocentrism to 
cultural relativism that the instructor experienced.

* Connect this activity to an ethnography by recounting 
a shift from ethnocentrism to cultural relativism that 
the anthropologist describes.
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Ethnocentrisms

Learning outcomes: Students will
 1. define cultural relativism, ethnocentrism, 

xenophobia, cultural superiority, and tacit 
ethnocentrism.

 2. appreciate the process of moving from ethnocen-
trism to cultural relativism.

 3. perceive ethnocentrism and cultural relativism in 
their lives.

Activity:
Allow two or three people to share their experiences. 
Everyone should contribute to analysis, whether by 
asking questions of the speaker or offering an opinion.

First, think about another culture you have visited, 
lived in, or studied in-depth. For this activity, you need 
an example of a cultural difference that you first in-

terpreted in an ethnocentric way, and then learned to 
view with cultural relativism.

Questions for discussion:
 1. Which type of ethnocentrism best describes your 

misunderstanding while you were interpreting the 
difference in an ethnocentric way (xenophobia, 
cultural superiority, tacit ethnocentrism)?

 2. What is the new understanding you came to?
 3. How does cultural relativism help correct ethno-

centrism? Remember, cultural relativism is about 
context—viewing the belief or practice from an 
insider’s perspective and seeing it holistically, as 
linked to other parts of the culture.

Feedback:
Choose one story to share with the entire class.
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Chapter 3

What Did You Just Say?

Summary: Students will change the meaning of a 
phrase by altering elements of language.

Topic: Language and dialect, register, kinesics, and 
paralanguage. This learning activity links to chapter 
objective 3, “Describe the relationships between cul-
ture, language, and society.”

Learning outcomes: Students will
 1. appreciate the complexity of communication.
 2. define and put into use the concepts of dialect, 

register, kinesics, and paralanguage.
 3. analyze communication using course concepts.

Time: 10–15 minutes

Supplies: none

Instructions:
 1. Introduction.

This activity is designed to help you define and 
put into use some core linguistic concepts: dia-
lect, register, kinesics, and paralanguage. You will 
practice saying a phrase three different ways, and 
analyze each utterance with your group. In the 
end, I hope you will appreciate the complexity of  
communication and the work that linguists do to 
understand human communication.

 2. Explanation of the small group work.
  Arrange students in groups of 4–7.

First, look through your textbooks or quiz your-
selves to define the terms listed on your work-
sheet [or projected on the screen]. One person 
will choose a phrase and say it three ways, each 
time altering some element of  dialect, register, 
kinesics, or paralanguage. After each utterance, 
the others in the group will analyze the phrase 
with use of  the terms. When you’re finished, a 
few groups will report to the entire class.
The terms to be defined are: dialect, regional dia-

lect, social dialect, social register, kinesics, and 
paralanguage.

Students may make up their own phrases to repeat 
three times, or choose from one of these:

  That’s great
  I love you
  The cat is up in the tree
  I ate it

 3. Debriefing.
  Invite groups to share their phrases and analy-

ses, as many as time permits. Add other terms 
as relevant. For example, a person may alter the 
phrase by speaking it in Spanish or Mandarin. 
The instructor can point that this is a change of 
language, not a change in dialect, register, kine-
sics, or paralanguage.

 4. Conclusion.
You have displayed the complexity of  human 
communication. Meaning is conveyed not sim-
ply through the words that are spoken, but also 
through the way they are spoken. Body language, 
tone, inflection, volume, pronunciation, and other 
qualities of  speech are interpreted by linguistic 
communities. Becoming competent in a language 
requires much more than learning vocabulary; a 
speaker must also understand the social context 
of  speech.

Alternate formats:
* If time is short, the instructor may say a phrase three 
ways and guide the class through analysis.

* If this exercise is assigned as homework, students 
may say a phrase three ways in a social setting and 
record the results.

* Connect to a lecture by offering examples of dialect, 
register, kinesics, and paralanguage in cross-cultural 
communication from an ethnography or from the in-
structor’s experience.
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What Did You Just Say?

Learning outcomes: Students will
 1. appreciate the complexity of communication.
 2. define and put into use the concepts of dialect, 

register, kinesics, and paralanguage.
 3. analyze communication using course concepts.

Activity:
 1. Define each term:

Dialect
Regional dialect
Social dialect
Kinesics
Paralanguage
Social register

 2. Choose a phrase and say it three ways. For each 
way, alter some element of dialect, register, kine-
sics, or paralanguage. You can make up your own 
phrases or choose one of the following:
That’s great
I love you
The cat is up in the tree
I ate it

  After each utterance, the other members of the 
group should analyze the changes using the terms 
from #1.
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Chapter 3

Linguistics Three Ways

Summary: Students will work their way through three 
learning stations that will guide them to compare and 
contrast historical linguistics, descriptive linguistics, 
and sociolinguistics.

Topic: Major approaches to linguistics. This learning 
activity links to chapter objective 1, “Compare and 
contrast historical linguistics, descriptive linguistics, 
and sociolinguistics.”

Learning outcomes: Students will
 1. describe historical linguistics, descriptive linguis-

tics, and sociolinguistics.
 2. appreciate how linguists do research.
 3. compare and contrast the major approaches to 

linguistics.

Time: 30 minutes

Supplies: Printed instructions for each station. Depend-
ing on the size of the room and number of students, 
it may be good to set up two or three sets of stations.

Instructions:
 1. Arrangement of the room.
  Print the instructions for each station on bright 

paper. Tape them on a wall or set them on a desk, 
then arrange chairs around each paper (five to 
seven chairs per station).

 2. Introduction.

 3. Activity.
  Have students work at stations. Give a two-minute 

warning before time is up at each station, then 
announce that it is time to move to the next one. 
Allow about five to eight minutes per station.

 4. Class discussion.
  Move through the following material, asking for 

feedback as time allows:
What are some similarities between historical 

linguistics, descriptive linguistics, and socio-
linguistics? Examples: They are all concerned 
with language; they all consider broader con-
nections between human communication and 
culture; they all rely on theory.

What are some differences between historical 
linguistics, descriptive linguistics, and socio-
linguistics? Examples: Historical linguistics is 
more diachronic; descriptive linguistics is more 
synchronic. Sociolinguistics is closer to cultural 
anthropology, using the holistic perspective and 
ethnographic research methods.

 5. Conclusion.
In this activity, you have thought like a linguist. 
Linguistic research is shaped by the approach 
taken to the discipline. Historical linguistics, 
descriptive linguistics, and sociolinguistics share 
some similarities, but scholars in these areas ask 
different questions and use different methodolo-
gies to generate knowledge. I hope that after doing 
this activity, you appreciate the work that linguists 
do and you understand the major approaches to 
the discipline.

Alternate formats:
* If space is an issue, students can work on all three 
case studies while seated in the same place.

* Assign as homework, and ask for two to three para-
graphs of written response on each station.
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STATION 1: HISTORICAL LINGUISTICS

Learning outcomes: Students will
 1. describe historical linguistics, descriptive linguis-

tics, and sociolinguistics.
 2. appreciate how linguists do research.
 3. compare and contrast the major approaches to 

linguistics.

Case study: Your group is a team of historical linguists. 
You are interested in understanding how and why Bible 
translations vary over time, even within the same lan-
guage. Consider the example in the textbook, “For 
unto you is born this day, in the city of David, a Savior, 
which is Christ the Lord.”

Develop a research plan that will allow you to inves-
tigate your area of interest. Consider the following 
questions:

 1. What research methodology will you use?
 2. What supplies will you need?
 3. How will the concepts of morphology, language 

family, and protolanguage guide your study?
 4. Will your study be diachronic or synchronic, and 

why?
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STATION 2: DESCRIPTIVE LINGUISTICS

Learning outcomes: Students will
 1. describe historical linguistics, descriptive linguis-

tics, and sociolinguistics.
 2. appreciate how linguists do research.
 3. compare and contrast the major approaches to 

linguistics.

Case study: Your group is a team of descriptive lin-
guists working as Bible translators. Your project is to 
translate the New Testament into Tagalog. For the sake 
of this activity, assume that Tagalog has not yet been 
recorded by anthropologists or translated from speech 
into writing. (In reality, the Bible exists in Tagalog, 

but the language is a good example for this case study 
because it is discussed in the textbook section on de-
scriptive linguistics.)

Develop a research plan that will launch the beginning 
of this descriptive linguistic project. Consider the fol-
lowing questions:

 1. What research methodologies will you use?
 2. How will concepts such as phonemics, phonetics, 

grammar, and syntax guide your study?
 3. Will your study be diachronic or synchronic, and 

why?
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STATION 3: SOCIOLINGUISTICS

Learning outcomes: Students will
 1. describe historical linguistics, descriptive linguis-

tics, and sociolinguistics.
 2. appreciate how linguists do research.
 3. compare and contrast the major approaches to 

linguistics.

Case study: Your group is a team of sociolinguists. You 
want to understand why, within the United States, the 
speakers of some dialects of English are assumed to 
be more sophisticated, intelligent, and ethical than the 
speakers of other dialects.

Develop a research plan that will launch the beginning 
of this sociolinguistics project. Consider the following 
questions:

 1. What research methodologies will you use?
 2. Which areas are you most interested in: social 

judgments, language hierarchies, multilingual 
societies, language contact, or code-switching? 
(There is no right answer. You should choose the 
one that is most interesting to your group.)

 3. How will your area of focus influence the research 
project? (What elements of language will you 
highlight, and which might receive less attention?)
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Chapter 4

Where in the Social World Am I?

Summary: By charting some of their personal charac-
teristics, students will gain an understanding of their 
social location and the strains associated with it.

Topic: Social organization, status, and institutions. 
This learning activity links to chapter objective 1, “De-
fine social structure and related concepts (status, role, 
inequality).”

Learning outcomes: Students will
 1. demonstrate understanding of ascribed status, 

achieved status, institution, role strain, and social 
organization.

 2. perceive social location—that is, their place within 
the larger social organization.

 3. appreciate how the social organization of large-
scale societies causes role strain.

Time: 15 minutes

Supplies: none

Instructions:

 1. Introduction.
This activity is intended to help solidify your un-
derstanding of  several key concepts related to so-
cial structure, including ascribed status, achieved 
status, role, institutions, and role strain. I hope 
that by charting some elements of  social orga-
nization for your own life, you will gain perspec-
tive on your social location—that is, your place 
within the larger social organization. Role strain 
is one of  the important dynamics of  social orga-
nization, and you will explore ways in which role 
strain, which is experienced at the individual level, 
is linked to the broader social organization.

 2. Explanation of the process of the activity.
Work by yourself  for about five minutes, listing 
as many statuses, roles, and institutions as you 
can think of.

 After five minutes, I’ll tell you to discuss your 
chart with one or two other students, focusing 
your discussion on the question of  role strain.
 After that, we’ll take a few minutes to answer 
any questions and review the activity with class 
discussion.

  Optional: instructor may review definitions of 
terms listed on the worksheet.

  Optional: instructor may do the activity on the 
board while students are working. This can give 
students ideas for how to do the activity and also 
bring relevant material from the instructor’s life 
into class.

 3. Class discussion (as time allows).
Do you have any questions about the meaning of  
the terms or how to use them?

  Offer time for a few students to talk about their 
role strains. Encourage them to talk about the 
role strain in terms of the related statuses and 
institutions.

 4. Conclusion.
The anthropological study of  social structure is 
vital for making the social dimension of  human 
life visible. Though we experience our statuses, 
live out our roles, and struggle with role strain 
as individuals, these parts of  life are socially 
structured. Studying social structure gives us a 
vocabulary and a perspective for seeing how our 
lives are patterned at the level of  society.

Alternate formats:
* This activity can be folded into a lecture, with the 
instructor using his or her own life as an example.

* Ask two or three students to sit on a panel and inter-
view them about statuses, roles, and role strain (give 
them the worksheet ahead of time).

* Assign as homework and ask for answers to the discus-
sion questions to be turned in as a written document.
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Where in the Social World Am I?

Learning outcomes: Students will
 1. demonstrate understanding of ascribed status, 

achieved status, institution, role strain, and social 
organization.

 2. perceive social location—that is, their place within 
the larger social organization.

 3. appreciate how the social organization of large-
scale societies causes role strain.

Terms:
social structure (social organization): the ways 

people coordinate their lives in relation to one 
another at the level of society

status: any position a person can occupy in the so-
cial structure

role: the behavioral expectations related to a status
institution: a cluster of statuses organized around 

a particular focus

Instructions:
Write several statuses and their corresponding roles and 
institutions in the boxes below. Consider statuses such 
as occupation, age, kinship roles, religion, education, 
citizenship, memberships, and so on.

Your ascribed statuses Roles related to these ascribed statuses Related institution(s)

Your achieved statuses Roles related to these achieved statuses Related institution(s)

Discussion questions:
Identify two or three social statuses that have poten-
tially conflicting roles or role conflicts you have actually 
experienced. (A role conflict occurs when the behavioral 
or attitudinal expectations of one social status conflict 

with those of another social status held by the same 
person.) How do role conflicts get settled? What kinds 
of processes or criteria rank the obligations of one role 
over another?
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Chapter 4

I Couldn’t Have Said It Better Myself

Summary: After reading the American Anthropologi-
cal Association’s Statement on “Race” aloud, students 
will identify anthropology’s distinctive contributions 
to public discourse about race.

Topic: Race. This learning activity links to chapter 
objectives 2, “Understand race, ethnicity, class, and 
caste,” and 4, “Appreciate practical ways Christians 
can be involved in addressing inequality.”

Learning outcomes: Students will
 1. read the American Anthropological Association’s 

Statement on “Race.”
 2. select particularly important ideas and themes 

that represent a distinctively anthropological per-
spective on race.

 3. consider ways Christians can be involved in ad-
dressing inequality.

Supplies: Handouts of American Anthropological As-
sociation’s Statement on “Race,” one per student.

Instructions:

 1. Introduction.
This activity is designed to connect our class and 
textbook discussion of  race to the American An-
thropological Association’s official statement on 
race. This document has been influential in assert-
ing a unified perspective among anthropologists 
about race theory and is designed to shape public 
discourse about race.

 2. Reading aloud of the AAA Statement on “Race” 
(6–7 minutes).

We’ll go around the room, each person reading a 
paragraph, until we’re done. Please feel free to pass 
if  you don’t want to read aloud. As we read, un-
derline important sentences or phrases. Look for 
one in particular that makes you say, “I couldn’t 
have said it better myself!” When we’re finished 
reading, you will reflect further on the sentence 
or phrase that you chose.

 3. Personal reflection.
Consider the sentence or phrase you chose and 
think about practical ways that Christians could 
live out this idea in ways that would positively 
influence the racial climate or racial worldview of  
our society. Write for five minutes in your note-
book. This [will/won’t] be turned in and [will//
won’t] be counted toward your grade.

 4. Conclusion.
  This activity can be concluded in one of several 

ways, with:
*a class discussion, with several students sharing 

their sentence and reflection.
*the writing time.
*a personal reflection from the instructor that 

links to the AAA Statement on “Race.”
*further exploration of the material on race at 

the AAA website.

Alternate formats:
*Assign as homework.

*Assign the AAA Statement on “Race” as a course 
reading and use this activity on the day it is assigned.
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Chapter 5

Gender Socialization Collage

Summary: By making collages, students will appreciate 
how anthropologists study gender socialization and 
appreciate the importance of socialization in shaping 
gender norms.

Topic: Gender socialization. This learning activity links 
to chapter objectives 1 and 2, “Describe how anthro-
pologists define gender, sex, and sexuality” and “Appre-
ciate how anthropologists study gender socialization, 
gender variation, and sexuality.”

Learning outcomes: Students will
 1. define gender and gender socialization.
 2. use these definitions to analyze contemporary 

media.
 3. evaluate the elements of gender socialization iden-

tified in the analysis.
 4. clarify personal values regarding Christian per-

spectives on gender socialization.

Time: 30–40 minutes

Supplies:
 1. Magazines with images of people (consider asking 

for magazine donations through faculty, church, 
or community networks). Magazines about par-
enting, home care, sports, and celebrity work 
well. Depending on the magazines you have ac-
cess to, you can focus the assignment on children 
or adults. You can also focus groups on just male 
socialization or just female if you have magazines 
that focus almost entirely on one gender. Three 
magazines per group is an ideal number because 
it encourages students to share magazines and 
discuss images together.

 2. Scissors
 3. Glue
 4. Paper—large pieces of construction paper work 

well.

Instructions:
 1. Introduction.

It is one thing to understand the definitions of  
gender (what it means to be male or female in 

a particular culture) and gender socialization 
(the process of  learning how to act according to 
the gender norms of  a culture), and another to 
recognize them in our own lives. This activity is 
designed to help you recognize patterns of  gender 
socialization for both males and females.
 Each group will receive several magazines and 
supplies for making a collage. Follow the instruc-
tions on the screen [in the handout].
 Get into groups of  five to seven and send up 
one person to gather supplies.

 2. Activity.
  As students are working on collages, walk through 

the room and encourage groups to keep their con-
versation on task.

 3. Feedback (2 options).
Option 1 (10–15 minutes): Class discussion. Make 

two columns on the board, “Male socializa-
tion” and “Female socialization.” Encourage 
groups to share their responses to the first 
two discussion questions. (They will tell what 
the images communicate about what girls, or 
women, and boys, or men, are like.) Record 
their responses on the board. Then ask a few 
students to share their group’s discussion about 
Christian evaluation.

Option 2 (5–10 minutes): Group-to-group shar-
ing. Split groups in half, and have one half move 
to sit with another group. The two groups can 
then share their collages and discussion with 
each other. Then, with the entire class, ask a 
few students to share their group’s discussion 
about Christian evaluation of society’s norms.

Alternate formats:
* Assign as homework.

* Assign a follow-up assignment of sharing the col-
lage with friends outside of class for discussion about 
gender socialization.
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Gender Socialization Collage

Learning outcomes: Students will
 1. define gender and gender socialization.
 2. use these definitions to analyze contemporary 

media.
 3. evaluate the elements of gender socialization iden-

tified in the analysis.
 4. clarify personal values regarding Christian per-

spectives on gender socialization.

Instructions:
Look through your materials for images of males and 
females. You may choose to focus on girls and boys, 
or men and women, depending on the materials you 
are given.

Look at everything relevant to gender, including ac-
tivities, poses, clothing (color, texture, shape, comfort, 
accessories), facial expressions, hairstyles, associated 
products or slogans, relationships between people, and 
so on. Choose strong images and glue them on your 
collage.

As you’re working, keep your conversation focused on 
discussing what you see. As themes and patterns begin 
to emerge, discuss the following questions and prepare 
a person to report your answers to the entire class.

 1. According to these images, what are girls (or 
women) like?

 2. According to these images, what are boys (or men) 
like?

 3. As a Christian, how do you evaluate our society’s 
norms for being a girl (or woman), and the ways 
in which females are taught these norms? What 
are one or two elements that you think Christians 
should support, and one or two elements that you 
think Christians should resist or change?

 4. As a Christian, how do you evaluate our society’s 
norms for being a boy (or man), and the ways in 
which boys are taught these norms? What are one 
or two elements that you think Christians should 
support, and one or two elements that you think 
Christians should resist or change?
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Chapter 5

Gender Awareness Valentines

Summary: By making valentines to share with class-
mates, students will clarify their personal values about 
gender.

Topic: Gender, gender roles, gender socialization. This 
learning activity links to chapter objectives 1 and 4, 
“Describe how anthropologists define gender, sex, and 
sexuality” and “Understand how anthropological per-
spectives on gender and sexuality can be helpful for 
the church.”

Learning outcomes: Students will
 1. review the textbook for insights about gender in 

anthropological perspective.
 2. clarify their personal values regarding gender for 

men and for women.
 3. communicate a Christian perspective about gen-

der to classmates.

Time: 20 minutes

Supplies:
 1. Construction paper (1 piece per student)
 2. Scissors
 3. Optional: markers (allows them to be more deco-

rative, but they can just use pens; further deco-
ration with stickers, glitter, and so on takes too 
much time).

 4. Optional: boxes labeled “for women” and “for 
men”; if you don’t bring boxes, designate two 
places to put valentines for women and for men

Instructions:
 1. Introduction.

This activity is a light-hearted approach to a seri-
ous topic. You will review and synthesize what 
you’ve learned about gender in anthropological 
perspective and craft valentine messages that re-
flect your understanding. You’ll make two val-
entines: one for a woman and one for a man. 
Each valentine should have a quotation from the 

textbook (a sentence or phrase with the page num-
ber indicated) and a personal message from you. 
These valentines are anonymous—they will go in 
places designated “for women” and “for men,” 
and each of  you can take a valentine at the end 
of  the activity. You can sign your name if  you 
want to, but you don’t need to.
 You will work by yourself, but you can’t turn 
in the valentine until it is approved by two class-
mates. Be sure to consider whether any valentine 
is potentially hurtful or offensive. If  it is, discuss 
the reasons why, and then change it.
 When you’re finished, put your valentines in 
the designated places. Everyone will receive one 
valentine before class ends.

 2. Conclusion (2 options).
Thank you for participating in this activity. I real-
ize some people enjoy crafting more than others, 
so I appreciate your participation. I hope you have 
been pushed to clarify your personal views about 
what relationships between the genders should be 
like, and what you want to affirm or celebrate in 
both men and women. Now you can come pick 
a valentine for yourself  out of  the appropriate 
box. Enjoy!
Option 1. This activity works well as a way to 

end class. It synthesizes the class material on 
gender, and students can leave the class when 
they pick a valentine for themselves. Picking 
valentines prompts informal conversation and 
sharing after class lets out.

Option 2. The instructor can read several valen-
tines aloud and discuss them before distribut-
ing them to students.

Alternate formats:
*Assign as homework.

*Allow students to distribute valentines to friends out-
side the class.
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Gender Awareness Valentines

Learning outcomes: Students will
 1. review the textbook for insights about gender in 

anthropological perspective.
 2. clarify their personal values regarding gender for 

men and for women.
 3. communicate a Christian perspective about gen-

der to classmates.

Activity:
Make two valentines, one for a woman and one for 
a man. Consider what your learning about gender in 
anthropological perspective might mean for your re-
lationships with women and men.

Your valentine should quote a sentence or phrase from 
the textbook (chapter 1 or 2) and can express whatever 
additional sentiments you want.

You may sign your name (or not), but don’t address 
the valentine to a specific person.

Your valentine must be approved by two classmates 
before you give it away!

When you’re finished, put your valentines in the desig-
nated places. Everyone will receive one valentine before 
class ends.
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Chapter 6

Will You Survive?
A Subsistence System Role Play

Summary: A role play will help students deepen their 
understanding of the definition and dynamics of the 
four major subsistence systems: foraging, pastoralism, 
horticulture, and agriculture.

Topic: Subsistence systems. This learning activity links 
to chapter objective 1, “Identify and describe the four 
modes of subsistence.”

Learning outcomes: Students will
 1. use their knowledge of subsistence strategies to 

create a culture and consider the dynamics of its 
subsistence system.

 2. compare and contrast the four subsistence systems.

Time: 40 or more minutes. Time is shaped by the num-
ber of groups. If the class can be divided into four 
groups (even as many as ten per group), this makes the 
activity more time efficient. If eight groups are neces-
sary, then it takes longer than 40 minutes.

Supplies: none

Instructions:
 1. Introduction.

This activity is a subsistence role play that encour-
ages you to consider a subsistence system from an 
insider’s perspective. Your group will be assigned 
a subsistence system, and you have to figure out 
how to survive in [location of  your college] using 
primarily that system. If  there are difficulties or 
impossibilities, describe them. Then think of  a 
crisis that would threaten your system (such as 
war, drought, population pressure, an unexpected 
freeze) and develop a response to the crisis. You 
may survive, or you may not—the success comes 
from doing the activity thoughtfully!
 Follow the instructions on the screen or in the 
handout.

 Your groups have about ten minutes to prepare 
your presentation. Each presentation should be 
five minutes or less.

 2. Group time.
  Arrange students in groups of up to ten or eleven. 

Try to have only four groups in the class. If your 
class is large and you need to use eight groups, 
you will need additional time for presentations 
(or have only four groups present for each set of 
presentations).

  The instructor should move around the room 
and listen in on group discussions. As they get 
deeper into the role play, students often ask for 
clarification of the assignment as it applies to their 
subsistence system.

 3. Presentations.
  Each group should present for about five minutes 

or less. The instructor should be supportive of 
presentation formats and ask clarifying ques-
tions of students as they present (students can 
get caught up in the role play and forget to make 
clear connections to course material).

 4. Conclusion
Thank you for participating! I know some people 
enjoy role plays more than others, so I appre-
ciate everyone’s participation, and I hope each 
person was able to contribute something valu-
able to either the planning, the discussion, or the 
presentation.
 I hope this activity deepened your understand-
ing of  the four primary modes of  subsistence and 
of  the ingenuity people use when cultivating and 
adapting subsistence systems to particular times 
and places.

Alternate formats:
none
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Will You Survive?
A Subsistence System Role Play

Purpose: Use your knowledge of subsistence strategies 
to create a culture and consider its way of life and its 
response to crises.

Role play: Your group is part of a culture that lives in 
[your college’s town, city, or state]. You need to develop 
a food production strategy that will allow your group to 
survive in [your location] year-round. You may choose 
to live anywhere (in a city, in a house, in the woods, on 
a river), and you should tell us where you’ve decided 
to settle. You may not time-travel, however. You must 
live in today’s [location], as it is presently developed.

Group 1: Foraging (hunting and gathering)
Group 2: Pastoralism
Group 3: Horticulture
Group 4: Intensive agriculture

Task #1: Describe a day in the life of the culture you 
develop. Your culture may use mixed food production 
strategies, but it primarily relies on the one you’ve been 
assigned. Consider at least the following questions:

Define your subsistence strategy. Describe how and 
where it will work in your location.

What is the division of labor like?
What kinds of technology (tools and knowledge) 

are used?

Task #2: Explore a crisis that threatens your produc-
tion system. Describe the crisis and how your group 
will adapt to it. Your adaptation may be successful or 
unsuccessful.

Task #3: Develop a creative way to present your findings 
to the class. You could do a skit, interview someone, 
do a news show or a retrospective—anything! You can 
have as many or as few people presenting as you like.
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Chapter 6

Moral Dimensions of Exchange

Summary: By reflecting on their own lives, students 
will define each of the major exchange systems and 
consider the moral dimensions of exchange.

Topic: Exchange systems. This learning activity links 
to chapter objectives 2 and 4, “Distinguish between 
the three systems of exchange” and “Appreciate the 
variety of economic systems described in Scripture.”

Learning outcomes: Students will
 1. define each of the major systems of exchange.
 2. reflect on their participation in each form of 

exchange.
 3. consider ways in which various economic systems 

link to different dimensions of morality.

Time: 15 minutes

Supplies: none

Instructions:
 1. Introduction.

This activity is designed to clarify your under-
standing of  each type of  exchange system. You 
will consider examples from your own life of  
times when you have participated in reciprocity, 
redistribution, and markets, and then reflect on 
the moral dimensions of  each exchange system.
 For example, in reciprocity systems, mutuality, 
sharing, generosity, and trust are very important. 
A refusal to share is a breach that has both moral 
and economic consequences.
 In a market system, individual self-sufficiency 
and precision of  exchange are very important. 
If  a person is able to support himself  or herself  
but refuses to, this is seen as a breach of  both the 
market and interpersonal relationships.
 You may find elements of  all the exchange sys-
tems in your life, though your society is dominated 
by one system. In the U.S., for instance, the market 

system is dominant, but we still engage in all the 
other forms of  exchange.
 You will work on your own, writing for about 
10 minutes. If  you have questions about the mean-
ing of  terms, ask your neighbor or raise your hand 
and call me over. When time is up, I’ll invite you 
to share some examples. You won’t be required 
to share your experiences or to turn in the assign-
ment, so please write freely.

 2. Work time.
  Allow about ten minutes for students to write by 

themselves.

  While students are working, make five columns 
on the board with the following headers: moral 
dimensions of generalized reciprocity, moral di-
mensions of balanced reciprocity, moral dimen-
sions of negative reciprocity, moral dimensions 
of redistribution, moral dimensions of markets.

 3. Feedback.
Time is up! First, I want to give an opportunity for 
you to ask clarifying questions. Are there terms 
or concepts in this assignment that you want me 
to clarify?
 Let’s focus on the moral dimensions of  each 
type of  exchange. Please raise your hand and 
offer an example of  an exchange, along with the 
moral dimensions (both positive and negative) 
associated with it.

  Gather examples and write notes on the board as 
time allows.

 4. Conclusion.
Good work! I hope this activity has clarified your 
understanding of  exchange systems. As an ex-
ample of  Christian integration, I hope this helped 
you see that social systems are linked to differ-
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Moral Dimensions of Exchange

ent moral emphases. Depending on the type of  
exchange system that is dominant in a society, 
moral systems may especially emphasize sharing, 
honesty, interpersonal trust, or self-sufficiency as 
moral strengths. Moral weaknesses may include 
lying, dishonesty, greed, refusal to share, or even 
independence.

Alternate formats:
* Assign as homework to be turned in.

* Have each student write about only one dimension 
of exchange (to save time).
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Moral Dimensions of Exchange

Learning outcomes: Students will
 1. define each of the major systems of exchange.
 2. reflect on their participation in each form of 

exchange.
 3. consider ways in which various economic systems 

link to different dimensions of morality.

Activity:
Describe an instance in your own life of each type of 
exchange.

Generalized reciprocity
Example: My parents gave me food and shelter for 
years.

Balanced reciprocity
Example: My roommate borrowed my sweater; I bor-
rowed her car.

Negative reciprocity
Example: I borrowed a friend’s car when mine was 
broken down and promised her use of  my car over 
the summer, but I knew I wouldn’t even be in town 
over the summer.

Redistribution:
Example: I pay taxes.

Market:
Example: I bought lunch at the campus diner and paid 
the cashier with cash.

Discussion questions:
What are the moral dimensions of exchange in each 
category?

How does participation in each type of exchange shape 
you as a person and offer you opportunities for choos-
ing right action or vice?



Brian M. Howell and Jenell Williams Paris, Introducing Cultural Anthropology. Published by Baker 
 Academic, a division of Baker Publishing Group. Copyright © 2011. Used by Permission.

32

Chapter 7

Your Powerful Day

Summary: Students will chart observations about 
power in their daily lives.

Topic: Power. This learning activity links to chapter ob-
jective 2, “Define authority and power and distinguish 
between coercive, persuasive, and hegemonic power.”

Learning outcomes: Students will
 1. apply information about power to everyday life.
 2. distinguish between power in general and persua-

sive, coercive, and hegemonic power.
 3. reflect on how power is part of God’s nature, as 

well as part of human nature.

Time: 15–20 minutes

Instructions:
 1. Creation of groups.
  Arrange students in groups of four to six and 

hand out the student worksheet.

 2. Introduction.
This is an activity about power in everyday life. 
Work by yourself  for about five minutes, writ-
ing examples of  power on the chart. Then talk 
with your group about your chart and answer 
the discussion questions. Finally, choose a group 
member who can share one important insight 
with the class.

 3. Feedback.
  Ask for one key idea from each group. If there is 

time, give each group a chance to report.

Alternate formats:
*Hand out the worksheet a day ahead and ask students 
to chart a 24-hour period before class.

*Assign as homework, having students turn in a written 
report of the discussion questions.
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Your Powerful Day

Learning outcomes: Students will
 1. apply information about power to everyday life.
 2. distinguish between power in general and persua-

sive, coercive, and hegemonic power.
 3. reflect on how power is part of God’s nature, as 

well as part of human nature.

Use the chart below to record observations about how 
power works in your life. Reflect on only this day, since 
you woke up this morning. Record instances in which 
you were asserting power and in which was being as-

serted over you. Be sure to consider all forms of power 
in their informal and formal manifestations.

Power: the ability to influence the ideas and actions 
of others

Coercive power = use of force
Persuasive power = use of suggestion, rewards, and 

punishments
Hegemonic power = ideas and ideologies that help 

maintain the status quo

Coercive power Persuasive power Hegemonic power
Situations in 
which you 
are exercising 
power

Situations in 
which others 
are exercising 
power over 
you

Discussion questions:
 1. Does the anthropological perspective make you 

seem to have more power or less power than you 
thought you did?

 2. How pervasive is power? Are there any situations, 
relationships, or interactions in which power is 
not at play?

 3. How does an anthropological perspective shape 
the way you think about God’s power? Are some 
types of power more or less compatible with 
God’s nature?
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Chapter 8

The “Family of Believers”
Church as Fictive Kin

Summary: Students will use anthropological concepts 
of kinship to explore the biblical idea of family, which is 
used as a metaphor for relationships between believers.

Topic: Kinship, fictive kin. This learning activity links 
to chapter objective 1, “Articulate the importance of 
kinship and marriage in social organization.”

Learning outcomes: Students will
 1. distinguish between consanguinial, affinal, and 

fictive kin relationships.
 2. analyze church relationships as fictive kinship.
 3. clarify personal values around the meaning of 

church and the meaning of family.

Time: 20 minutes

Supplies: one worksheet per student (or project the 
handout on a screen)

Instructions:
 1. Introduction.

Fictive kin are people who are not consanguinial 
or affinal relatives, but are socially recognized as 
kin. In our society, many families absorb people 
into their kin system and refer to them as “ad-
opted” or “play” relatives, and often give them 
kin statuses such as aunt, uncle, or cousin.
 The power of  fictive kinship is reflected in 
Scripture when biblical writers use family as a 
metaphor for the relationships between believ-
ers. For example, the apostle Paul wrote, “There-
fore, as we have opportunity, let us do good to 
all people, especially to those who belong to the 
family of  believers” (Galatians 6:10).
 In this activity, you will use the anthropological 
perspective on kinship to consider the usefulness 
of  family as a metaphor for church. You will work 
on the reciprocity chart by yourself  for about five 
minutes, then work on the discussion questions 
with a few other students.

 2. Student working time.
  Give about five minutes for students to work alone 

on the chart. Then have the students transition to 
groups of three or four to work on the discussion 
questions together.

 3. Feedback.
Option 1. Conduct an open discussion with the 

entire class. Focus on discussion question 3.
Option 2. Take a vote on the question, “Is family a 

good metaphor for church in our society?” Ask 
some of those who voted yes to give reasons 
for their response, then ask some of those who 
voted no to do so.

Option 3. Ask one student to share his or her 
chart with the class (using a document camera 
or other projection system). Talk through fic-
tive kinship and reciprocity in relation to that 
student’s chart, then broaden the discussion to 
church as kin with the entire class.

 4. Conclusion.
Thank you for working on this project, turning 
the anthropological gaze on your own family and 
then on the church. This activity is an example of  
how Christians can use anthropology to sharpen 
their perspective and discernment on issues of  
importance in the church.

Alternate formats:
*Assign as homework.

*Do the activity in class as a written assignment (with 
no small groups), and collect the student writing for 
assessment.

*Instructor can do the activity and discuss it as part 
of a lecture.
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The “Family of Believers”: Church as Fictive Kin

Learning outcomes: Students will
 1. distinguish between consanguinial, affinal, and 

fictive kin relationships.
 2. analyze church relationships as fictive kinship.
 3. clarify personal values around the meaning of 

church and the meaning of family.

Fictive kin are people who are not consanguinial or 
affinal relatives, but are socially recognized as kin. In 
our society, many families absorb people into their kin 
system and refer to them as “adopted” or “play” rela-
tives, and often give them kin statuses such as aunt, 
uncle, or cousin.

The power of fictive kin is reflected in Scripture when 
biblical writers use family as a metaphor for the rela-
tionships between believers. For example, the apostle 
Paul wrote, “Therefore, as we have opportunity, let us 
do good to all people, especially to those who belong 
to the family of believers” (Galatians 6:10).

Activity:
 1. Consider reciprocity in your immediate family. 

What do people give to each other and receive 
from each other? Make a top-ten list of important 
reciprocal acts in your immediate family, such as 
the mutual provision of food, shelter, affection, 
or monetary loans.

Top Ten Examples of  Reciprocity in My Family

What you give to others in your immediate family What you receive from others in your immediate family
1.
2.
3.
4.
5. 

1.
2.
3.
4.
5.

 2. Use your list to discuss, with a small group of 
students, what fictive kin mean in your life. Are 
there people such as church members, friends, 
neighbors, or others who take on some of these 
elements of reciprocity? Or do fictive kin par-

ticipate in reciprocity differently from immediate 
family members?

 3. Discuss the biblical metaphor of family to de-
scribe the church. Does that metaphor work in 
our society? Are fellow believers really fictive kin 
to each other?
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Chapter 8

Kinship and My Family

Summary: In this activity, students will describe their 
family’s kinship systems by looking at a family photo.

Topic: Kinship. This learning activity links to chapter 
objectives 2 and 3, “Compare and contrast the various 
descent systems” and “Understand anthropological 
approaches to the study of marriage.”

Learning outcomes: Students will
 1. apply their understanding of foundational con-

cepts from the anthropology of kinship.
 2. appreciate the cultural dimensions of family.

Time: 30 minutes

Supplies: Each student is invited to bring a family 
photo. Students are not required to bring a photo or 
to share about their family; only a portion of the class 
needs to participate.

Instructions:
 1. Introduction.

This activity highlights the definition of  kinship: 
the ways in which people selectively interpret the 
common human experiences of  reproduction and 
nurturance. Within any society, families vary 
greatly, and this is especially so in large-scale, 
ethnically diverse societies.

 2. Photograph analysis.
Option 1. Students work in small groups of five 

to seven, with at least two photographs in 
each group. The students with family photo-
graphs are the main speakers, but all others 
in the group should participate by asking rel-
evant questions and clarifying the definitions 
of terms.

Option 2. Ask two to three students ahead of time 
to bring photos that the class can analyze to-
gether. The students can sit on a panel in front 
of the class, and the instructor will guide the 
entire class through the discussion questions.

Name the people in the photo by kin relationship. 
Why did you choose these people as your family? 
Do you have other relatives who technically could 
be included in this family photo but weren’t? What 
determines inclusion in a family?
  What is the descent system that your family 
uses to trace ancestry and descent? How is that 
descent system reflected in the photo? Use terms 
such as unilineal descent (patrilineal, matrilineal, 
dual) and cognatic descent (bilateral, ambilineal).
  What type of  marriage is typical in your fam-
ily system? How is that marriage type reflected in 
the photo? Use terms such as affinal kin, consan-
guinial kin, monogamy, and polygamy.
  Either orally with a small group or in writing, 
discuss this question: How does an anthropologi-
cal perspective on kinship shed new light on what 
“family” means?

 3. Feedback.
  With the entire class, ask for several responses to 

the final question: How does an anthropological 
perspective on kinship shed new light on what 
“family” means?

 4. Conclusion.
Family is an important area of  study in many aca-
demic disciplines. The distinctively anthropological 
contribution involves how family relationships re-
late to personal identity and to social organization 
in various ways throughout the world. Kinship 
studies analyze the structure, process, and mean-
ing of  family relationships. By looking at your own 
family in anthropological perspective, I hope you 
have gained an appreciation for the many differ-
ent ways kinship is configured around the world.

Alternate formats:
*Assign as homework.

*If all students bring photos, do the worksheet in dyads.

*Instructor can analyze his or her family photo as part 
of a lecture on kinship.
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Kinship and My Family

Learning outcomes: Students will
 1. apply their understanding of foundational con-

cepts from the anthropology of kinship.
 2. appreciate the cultural dimensions of family.

Activity:
Analyze a photograph of your family with the follow-
ing questions.

 1. Name the people in the photo by kin relationship. 
Why did you choose these people as your family? 
Do you have other relatives who technically could 
be included in this family photo but weren’t? What 
determines inclusion in a family?

 2. What is the descent system that your family uses 
to trace ancestry and descent? How is that descent 
system reflected in the photo? Use terms such as 
unilineal descent (patrilineal, matrilineal, dual) 
and cognatic descent (bilateral, ambilineal).

 3. What type of marriage is typical in your family 
system? How is that marriage type reflected in 
the photo? Use terms such as: affinal kin, con-
sanguinial kin, monogamy, and polygamy.

 4. Either orally with a small group or in writing, 
discuss this question: How does an anthropologi-
cal perspective on kinship shed new light on what 
“family” means?
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Chapter 9

Church in Cross-Cultural Perspective

Summary: This activity is designed to help students 
apply what they’ve read about religion to their own 
cross-cultural experiences with Christian worship and 
church life.

Topic: Church practice in various cultures.

Learning Outcomes: Students will
 1. apply chapter concepts to analysis of their own 

experiences.
 2. appreciate the complexity of global Christianity.
 3. recall foundational anthropology concepts (eth-

nocentrism, cultural relativism) and use them to 
understand religion.

Time: 15–20 minutes

Supplies: none

Instructions:
 1. Introduction.

This activity is designed to help you apply what 
you’ve read about religion to your own cross-
cultural experiences with Christian worship and 
church life. Some of  you may have a wealth of  
cross-cultural experience, and others may not. 
That’s fine. As long as your group can generate 
one or two stories, you’ll have plenty to analyze.

 2. Small group time.
Work in groups of  four or five on the activity 
described on the handout [or projection screen]. 
You will be sharing stories. Try to keep the stories 
to about two to three minutes long so everyone 
has a chance to share. Once your stories have 
been told, then move to analysis: How can an an-

thropological understanding of  religion help you 
interpret your cross-cultural experiences? When 
you’re finished, I’ll facilitate some discussion with 
the entire class.

 3. Feedback.
Option 1. Ask one student to share a story in-

depth, and ask probing questions to draw out 
anthropological concepts such as ethnocen-
trism, cultural relativism, religion, ritual, reli-
gion as a cultural system, symbols, and so on.

Option 2. Ask several students to share their sto-
ries more briefly.

  Throughout the feedback time, encourage stu-
dents to use course concepts explicitly, and correct 
their use of terms when necessary.

 4. Conclusion.
Clifford Geertz would probably have enjoyed this 
activity. He encouraged people to look at religion 
as a cultural system that helps people make sense 
of  life and the universe. He saw that as a cultural 
system, religion makes use of  symbols, rituals, 
and myths in ways that cultivate shared practices 
and understandings. It’s important to emphasize 
that anthropology doesn’t claim to answer the 
question, “Is this religion true?” Rather, it helps 
us interpret and describe how religion works to 
shape people’s lives and understandings.

Alternate format:
*Change this activity to a field trip or a fieldwork as-
signment to worship at a church of a different tradition 
or culture, then collect written reflections on the visit.
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Church in Cross-Cultural Perspective

Learning outcomes: Students will
 1. apply chapter concepts to analysis of their own 

experiences.
 2. appreciate the complexity of global Christianity.
 3. recall foundational anthropology concepts (eth-

nocentrism, cultural relativism) and use them to 
understand religion.

Activity:
Reflect on times when you have participated in church 
services in a culture other than your own. They could 
be in other countries, in a different subculture in your 
own country, or even in a different denomination or 
tradition of Christianity than your own.

Tell a story about one of the following:

A Christian practice that you misunderstood or 
found confusing or even offensive. How did you 

resolve this discomfort? Did you come to under-
stand, or even accept, their view of the issue?

A Christian practice that you appreciated and 
wanted to incorporate into your own culture’s 
way of practicing Christianity.

After you’ve told your stories, analyze one or more of 
them using several of the following concepts (or others 
from the vocabulary list in the “Religion and Ritual” 
chapter of the textbook):

ethnocentrism
cultural relativism
religion
ritual
symbol
myth
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Chapter 9

Christian Prayer in Anthropological Perspective
A Case Study

Summary: Students will analyze a prayer for its reli-
gious, magical, and scientific content.

Topic: Religion, magic, and science. This learning activ-
ity links to chapter objectives 1 and 4, “Define religion, 
ritual, and myth and explain their social functions” 
and “Explain the relevance of anthropological study 
of religion to Christian life.”

Learning outcomes: Students will
 1. analyze a prayer using chapter concepts.
 2. clarify personal values regarding prayer and 

religion.

Time: 10–15 minutes

Supplies: none

Instructions:
 1. Introduction.

This case study is a story about prayer that will 
allow you to apply your understanding of  reli-
gion, magic, and science to a particular situation. I 
want you to refine your understanding of  chapter 
concepts and clarify your personal values regard-
ing prayer and religion.

 2. Discussion (with the whole class or in small 
groups).

  Divide the class into three sections and assign one 
concept to each section: religion, magic, science.

As you listen to this story, focus on the concept 
you were assigned. When I’m finished reading 
the story, I’ll ask for feedback from each section 
of  the class.

  Read the case study aloud.

  Invite feedback from each section of the class, 
and record their responses on the chalkboard or 
document camera.

  Then, work through the discussion questions ei-
ther as an entire class, in small groups, or with a 
time of individual writing and reflection.

 3. Conclusion
I realize that this can be a challenging subject. 
Christians sometimes think of  prayer as other-
worldly, and it can be surprising to see that even 
Christian prayer has social dimensions that can 
be studied and described by anthropologists. 
Studying prayer in anthropological perspective 
can heighten Christians’ appreciation for the ways 
God meets us in culture instead of  removing or 
separating us from culture.

Alternate formats:
*After this assignment, tell students to collect examples 
of prayers they hear (or say) before the next class ses-
sion. Revisit the assignment and analyze those prayers.

*Add another example to the activity—a praise and 
worship song or an example from the instructor’s life.
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Christian Prayer in Anthropological Perspective
A Case Study

Learning outcomes: Students will
 1. analyze a prayer using chapter concepts.
 2. clarify personal values regarding prayer and 

religion.

Terms:
Religion: a system of symbols which acts to establish 
powerful, pervasive, and long-lasting moods and mo-
tivations in people by formulating conceptions of a 
general order of existence and clothing these concep-
tions with such an area of factuality that the moods 
and motivations seem uniquely realistic

Magic: ritual practices that are believed to have effects 
on particular situations

Science: perspectives based on rational understanding 
of empirical principles

Case study:
Listen for elements of religion, magic, and science in 
this story and write them in the chart.

A woman’s husband is dying of cancer. She takes 
him to the best clinics and doctors for medical care. 
He has surgery and chemotherapy. She also attends a 
prayer group at her church. Everyone promises to pray 
every day and to spread the word to pray. They pray, 
“Lord, please heal this man. He is a very good man, 
and his family needs him to live. Amen.” The woman 
does more rigorous and regular devotions, gives more 
money to the church, and attends worship more than 
usual. Later, she prays, “God, I feel like Jesus in the 
Garden of Gethsemane. Please take this cup from us, 
but not our will, but yours be done.”

Elements of  religion Elements of  magic Elements of  science

Discussion questions:
 1. If you were this woman’s pastor, how would you 

counsel her to pray?
 2. What, in your opinion, is a right relationship be-

tween religion, magic, and science?

 3. How does it feel to subject Christian prayer to 
anthropological scrutiny? Are there ways in which 
this approach could be destructive to a person’s 
prayer life, or ways in which it could be beneficial?
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Chapter 10

Wearing Globalization

Summary: Students will use chapter concepts to analyze 
the origins of their clothing and consider the social 
justice dimensions of globalization.

Topic: Globalization, Christian response. This learn-
ing activity links to chapter objectives 1 and 4, “De-
fine globalization and major theories of globalization” 
and “Critically engage various Christian responses to 
globalization.”

Learning outcomes: Students will
 1. define globalization, deterritorialization, localiza-

tion, transnationalism, and commodification.
 2. consider how globalization is present in everyday 

life.
 3. clarify personal values regarding the social justice 

dimensions of globalization.

Time: 15 minutes

Supplies:
 1. A large world map (or the instructor may sketch 

a world map outline on the board or put a world 
map outline on a PowerPoint slide that students 
can make marks on)

 2. Stickers, tacks, or some other way to mark the 
map

Instructions:
 1. Preparation.
  Before the activity begins, post a world map in the 

classroom. It could be a large laminated map, a 
rough sketch of the seven continents on the board, 
or a projected digital image that students can 
write on using a classroom computer station).

 2. Activity.
This activity is designed to help you see that glo-
balization is not a faraway phenomenon; in fact, 
it’s as close as the shirts on our backs. We’ll see 
how some elements of  globalization are present 
in the everyday practice of  purchasing and wear-
ing clothes. I encourage you to think about what 
globalization means to you personally, and how 
Christians might respond to it.

  Post the student page, and encourage students 
to work in groups of four to six after they mark 
their country of origin on the map. After about 
five to seven minutes of small group discussion, 
lead a full-class discussion, spending most of the 
time on the second question.

What patterns did you see on the map?
What ideas did you have about how Christians 
can respond to globalization?

 3. Conclusion.
Globalization is a complex phenomenon that is 
simultaneously global in scope and very personal 
in people’s everyday lives. As Christians today, we 
don’t choose whether or not to participate in a 
globalized world, but we can choose to cultivate 
our perceptions of  globalization and its effects, 
and consider Christlike ways to respond.

Alternate formats:
*Assign as homework and collect written responses to 
the discussion questions.

*Conclude with a brief lecture on Christian responses 
to globalization, including the work of organizations 
or individuals you are familiar with.
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Wearing Globalization

Learning outcomes: Students will
 1. define globalization, deterritorialization, localiza-

tion, transnationalism, and commodification.
 2. consider how globalization is present in everyday 

life.
 3. clarify personal values regarding the social justice 

dimensions of globalization.

Activity:
Find the country of origin of one of your items of 
clothing (look at the tag of a shirt or shoes). Mark the 
location on the world map.

Discussion questions:
With a small group, discuss the following questions:

 1. What do you see on the map? What patterns of 
production and consumption do you see?

 2. How is globalization displayed by our clothing? 
Review the chapter and make use of terms such 
as deterritorialization, localization, transnational-
ism, and commodification.

 3. How might Christians respond to globalization 
when it is present in everyday ordinary ways such 
as on clothing?
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Chapter 10

Taking a Stand on Globalization

Summary: Students will take a personal stand regarding 
globalization’s effect on evangelism.

Topic: Globalization and evangelism. This learning 
activity links to chapter objective 4, “Critically engage 
various Christian responses to globalization.”

Learning outcomes: Students will
 1. take a personal stand on the issue of globalization.
 2. evaluate their position by listening to others.
 3. consider ways in which globalization is helpful 

and harmful to the church.

Class size: Works best with 15–35 students. If class size 
is larger than 50, you can select 15–20 students to do 
the activity in front of the entire class.

Time: 15–25 minutes

Supplies: none

Instructions:
 1. Preparation.
  Before students arrive, designate one end of the 

room “I agree” and the other end “I disagree.” 
You could write these phrases on opposite ends 
of the board or post them on opposing walls. In 
the middle, write this phrase: “Globalization is 
good for sharing the gospel.”

 2. Introduction.
“Stand Where You Stand” is an activity designed 
to help you take a personal stand on the issue of  
globalization. In a moment, I’ll ask you to get up 
and “stand where you stand.”
 The assertion we’ll discuss is this: “Globaliza-
tion is good for sharing the gospel.” Some people 
would argue that globalization is good for the 
gospel because it opens up technology and travel, 
and it [insert other ideas here]. Others believe it 
harms the gospel because it has resulted in human 
degradation such as slavery, and it [insert other 
ideas here].

  If  you strongly agree, then stand near the “I 
agree” sign. If  you strongly disagree, stand near 
the “I disagree” sign. For all points in between, 
you need to briefly discuss your position with 
others, arranging yourself  in order of  agreement. 
When you’re done taking your stand, I’ll invite 
some of  you to share your perspectives. When 
you’ve heard from your classmates, you’ll have an 
opportunity to change your stance. Some of  you 
may not have a strong opinion or may want more 
time to think about it, but for the sake of  par-
ticipating, just pick an opinion that you want to 
hold and explore for the duration of  the activity.

 3. Activity.
Ready, set, go: Stand where you stand!

  After students are all standing in a row, ordered 
from “I agree” to “I disagree,” invite a few stu-
dents to justify their stance. The students at the 
extremes are often eager to speak and provide 
extreme views. Ask students in the middle to ex-
plain their view as well.

In light of  these arguments, would anyone like 
to change where they’re standing? Move to a new 
position if  you’ve been convinced to change your 
mind.

  First, invite students who have moved to share 
their views. Then ask students who have stayed in 
position to explain why their views are unchanged.

 5. Conclusion.
Thank you for participating in Stand Where You 
Stand. It isn’t always easy to take a stand and de-
fend it, especially when you have to think on your 
feet. We’ve seen that globalization is a complex 
phenomenon and presents Christians with new 
challenges and new opportunities as they share the 
gospel in their own cultures as well as in others. 
I hope this activity has helped you clarify your 
personal values regarding globalization.
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Chapter 11

Theory in Anthropology Journals

Summary: Students will identify theory in current an-
thropology journal articles.

Topic: Theory in anthropology. This learning activity 
links to chapter objective 1, “Explain the role of theory 
in anthropological research.”

Learning outcomes: Students will
 1. understand the place of theory in an anthropology 

journal article.
 2. identify and describe a contemporary theory.

Time: If the instructor brings articles to class, the ac-
tivity can take 25–30 minutes. If students find their 
own articles in the library or online, the activity can 
take 45 minutes.

Supplies: A set of journal articles or access to a library 
(either in person or online). The journal articles should 
be fieldwork reports (peer-reviewed articles in which 
anthropologists make arguments based upon their 
fieldwork). Most of the research articles in American 
Anthropologist, American Ethnologist, or Current An-
thropology will work.

Instructions:
 1. Introduction.

Your chapter describes key theoretical perspec-
tives in anthropology and lists a number of  
major theories. When anthropologists write up 
their fieldwork, they choose among a vast num-
ber of  contemporary theories, each of  which are 
being continually refined and altered. Theory is 
always a work in progress, and it’s important to 
be grounded in a knowledge of  classical theory in 
order to understand contemporary theory.
 This activity will build on your foundational 
understanding of  theory from the textbook chap-
ter. You will skim a recent journal article in an-
thropology and see how the author uses theory.

  Tell students to work either alone or in pairs. You 
may send them to the library, have them work 
online from their computers, or distribute journal 
articles that you have copies of. Give students a 
time at which they should be back in class (they 
need about 20–25 minutes of reading time).

 2. Discussion.
  Discussion should happen at the class level be-

cause students are likely to have difficulty identi-
fying theories.

First, tell me some of  the names of  theories that 
you found.

  As students list their theories, make note of ones 
that relate to foundational or early anthropologi-
cal theories listed in the chapter.

Now tell me some of  the problems you had. Was it 
sometimes hard to identify or recognize a theory?

  Discuss the reasons theory is sometimes difficult 
to identify: sometimes anthropologists work with 
numerous theories, or a theory is new, or an an-
thropologist doesn’t link his or her theory back 
to classical theory.

 3. Conclusion.
It’s impossible to make an anthropological ar-
gument from fieldwork alone. Anthropologists 
interpret their fieldwork within the framework 
of  theory and choose the theory or theories that 
have the greatest explanatory value for the ques-
tion they wish to explore.

Alternate formats:
*Assign as homework.
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Theory in Anthropology Journals

Learning outcomes: Students will
 1. understand the place of theory in an anthropology 

journal article.
 2. identify and describe a contemporary theory.

Activity:
Go to the library or computer station, or use journals 
provided to you. If you’re using a search engine, select 
one issue from one of the major journals in anthropol-
ogy: American Anthropologist, American Ethnologist, 
or Current Anthropology.

Scan the table of contents, reading just the titles of 
articles. Choose one article and skim it by reading the 

abstract, reading all the headings, and then skimming 
sections that seem relevant for answering the questions 
below.

Now answer these questions:

 1. Who authored the article?
 2. What culture is being studied?
 3. What is the research question?
 4. What methods did the researcher use? Did the 

research involve fieldwork?
 5. What theoretical framework (or frameworks) 

helped the author analyze the findings?
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Chapter 11

Theory Throwdown

Summary: This competitive game will deepen students’ 
understanding of several anthropological theories.

Topic: Theory in cultural anthropology. This learn-
ing activity links to chapter objective 2, “Identify key 
theoretical perspectives in anthropology.”

Learning outcomes: Students will
 1. identify key theoretical perspectives in 

anthropology.
 2. evaluate theories by considering their strengths 

and weaknesses.

Time: 40 minutes

Supplies: none

Instructions:
 1. Introduction.

Theory Throwdown is a competitive game in 
which anthropological theories are pitted against 
each other. Each team will be given a theory that 
they will explain and defend. A panel of  judges 
will evaluate each team’s presentation and decide 
the winner.

 2. Activity.
  First, ask for three students who are willing to 

serve as judges. A judge needs to listen to the 
team presentations, deliberate aloud, and make 
a decision as to the winner.

  Divide the rest of the class into three teams. Each 
team may be as large as 10–12 students. If the class 
is larger, four teams may be used, but the game 
will take more time.

Each team is a team of  anthropologists. All teams 
are researching the same question.

  Offer a research question. It could come from 
an ethnography the class is reading or be some-
thing fairly straightforward, such as, “Do men 
and women communicate differently?” or “How 
is inequality patterned into social organization?” 
or “How are power and authority organized in 
different societies?”

Your team will use its anthropological theory to 
explore this question. You do not need to argue 
over or reach a conclusion to the research ques-
tion. You need to explain why your theory is the 
best approach for researching the question.
 When all three presentations are complete, the 
judges will deliberate aloud. After their delibera-
tions, each judge will vote for the winner.

  Either randomly assign theories, or put the names 
of the following theories on scraps of paper and 
let each team choose one:
unilinear cultural evolution
feminist theory
postmodern theory
symbolic anthropology
sociobiology
structural-functionalism

  Each team has six minutes to prepare a presenta-
tion. The presentation should be four or five min-
utes long and should briefly describe the theory, 
then list and explain three reasons the theory is 
best suited for exploring the research question. It 
is usually most efficient to have one person speak 
for the group, but the groups can have more than 
one speaker if they like.
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Theory Throwdown

  During preparation time, judges should talk to-
gether about what judging may entail: what fac-
tors would make one theory superior to another?

  Time the presentations so groups have equal op-
portunity to present their arguments.

  The instructor should guide the judges through 
their deliberations if  they need prompts. The 
judges don’t need to agree with one another or 
reach consensus, but they do need to deliberate 
aloud so teams can listen to their assessments.

  When deliberations end, ask the judges to write 
the name of their winning choice on a piece of 
paper. Collect the papers and read them aloud.

 3. Conclusion
Congratulations, ________ theory! You’re the 
winner. In the spirit of  anthropology, the prize for 
winning is prestige, an intangible but extremely 
valuable social reward.
  Everyone, of  course, receives the reward of  
learning. This activity was designed to help solid-
ify your understanding of  several anthropological 
theories and to create an opportunity for you to 
participate in the process of  scholarly discern-
ment, making choices about which theory works 
best for a research project.

Alternate formats:
none
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Theory Throwdown

Learning outcomes: Students will
 1. identify key theoretical perspectives in anthropol-

ogy.
 2. evaluate theories by considering their strengths 

and weaknesses.

Activity:
Each student team is a team of anthropologists. All 
teams are researching the same question, which will 
be provided by the instructor. Your team will use its 
anthropological theory to explore this question. You 
do not need to argue over or reach a conclusion to the 
research question. You need to explain why your theory 
is the best approach for researching the question.

Here are the theories you can choose from:

unilinear cultural evolution
feminist theory

postmodern theory
symbolic anthropology
sociobiology
structural-functionalism

Each team has six minutes to prepare a presentation. 
The presentation should be four or five minutes long 
and should briefly describe the theory, then list and 
explain three reasons the theory is best suited for ex-
ploring the research question. It is usually most efficient 
to have one person speak for the group, but you can 
have more than one speaker if you like.

When all three presentations are complete, the judges 
will deliberate aloud. After their deliberations, each 
judge will vote for a winner.
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Chapter 12

Stories of Mission

Summary: Students will compare and contrast anthro-
pological fieldwork and short-term missions.

Topic: Mission, short-term missions, and anthropo-
logical fieldwork. This learning activity links to chapter 
objectives 3 and 4, “Describe some of the historic and 
contemporary connections between anthropology and 
missions” and “Express the importance of anthropol-
ogy to the global church.”

Learning outcomes: Students will
 1. compare and contrast anthropological fieldwork 

with short-term missions.
 2. analyze their own or their classmates’ short-term 

mission experiences.
 3. build relationships with each other by sharing 

stories of missions experiences.

Time: 15–30 minutes

Instructions:
 1. Preparation.
  Arrange students in small groups of four to six

 2. Introduction.
This activity, “Stories of  Mission,” is designed 
for you to share stories of  missions experiences 
with each other and then to compare and contrast 
missions with anthropological fieldwork. As you 
begin talking in your groups, I will make a chart 
on the board. After you talk with your group for 

five to eight minutes, you should send a represen-
tative to write on the board. Each group should 
write something in each column.
 Your discussion questions are:

 1. Briefly tell a story about a missions experience 
you’ve had. It could be a short-term mission 
trip in your own country or another country, 
a long-term missionary experience you had 
as a child or an adult, or a situation in which 
you were the recipient of  someone else’s mis-
sionary effort. If  you haven’t had any of  these 
experiences, you are welcome to pass.

 2. Name one way in which Christian mission 
is like anthropological fieldwork. Consider 
the purpose, the methods, and the outcomes 
of  each. Consider anthropological con-
cepts such as ethnographic fieldwork and 
participant-observation.

 3. Name one way in which Christian mission 
is different from anthropological fieldwork. 
Consider the purpose, the methods, and the 
outcomes of  each. Consider anthropological 
concepts such as ethnographic fieldwork and 
participant-observation.

  After everyone has had a chance to speak, send 
a representative to the board to write at least one 
idea in each column.

 3. Small group discussion.
  While the students are beginning their discussion, 

write these columns on the board:

Distinctive of  mission
Common to both mission and anthropo-
logical fieldwork Distinctive of  anthropological fieldwork

Examples:
Sponsored by a church
Daily prayer
Evangelism

Examples:
Research the culture before traveling
Careful listening and observation
Respect for the culture

Examples: 
Present findings at an academic conference
No attempt to change the people’s religion
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 4. Large group discussion.
  Facilitate dialogue with the entire class that sum-

marizes the findings students have written on the 
board and addresses the final point of application. 
If you have time, you may read all the student 
comments aloud and ask for elaboration. If you 
don’t have time, you may summarize student com-
ments yourself or tell students to read them on 
their own.

 5. Conclusion.
This activity shows that anthropological field-
work and missionary work are distinct endeav-

ors. Each has unique characteristics that are not 
shared by the other. But there is an area of  over-
lap, as well. In conclusion, let’s discuss ways in 
which training in anthropological fieldwork could 
benefit a Christian missionary.

  If you are short on time, you can conclude with 
a few ideas of your own. If you have time, you 
can ask each group for an idea, or just ask for 
conclusions as an open question and allow several 
students to speak.
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Stories of Mission

Learning outcomes: Students will
 1. compare and contrast anthropological fieldwork 

with short-term missions.
 2. analyze their own or their classmates’ short-term 

mission experiences.
 3. build relationships with each other by sharing 

stories of missions experiences.

Discussions questions:
 1. Briefly tell a story about a missions experience 

you’ve had. It could be a short-term mission trip 
in your own country or another country, a long-
term missionary experience you had as a child 
or an adult, or a situation in which you were the 
recipient of someone else’s missionary effort. If 

you haven’t had any of these experiences, you are 
welcome to pass.

 2. Name one way in which Christian mission is like 
anthropological fieldwork. Consider the purpose, 
the methods, and the outcomes of each. Consider 
anthropological concepts such as ethnographic 
fieldwork and participant-observation.

 3. Name one way in which Christian mission is differ-
ent from anthropological fieldwork. Consider the 
purpose, the methods, and the outcomes of each. 
Consider anthropological concepts such as ethno-
graphic fieldwork and participant-observation.

After everyone has had a chance to speak, send a rep-
resentative to the board to write at least one idea in 
each column.


